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lopoulos is an Oxford scholar and ence by reading or reviewing these 
an experienced lecturer, who books. · 
should give a splendid introduc- All four of these books, it will be 
tion to the great epics of his na- noticed, are works of the imagina-
tion. tion. In a recent article in The 
The Middle Ages will be repre- · Saturday Review of Literature, 
sented in the program by Dante's the distinguished scholar, Paul 
Divine Comedy. Dr. Walter Pen- Schreker, describes how difficult it 
nington, professor of English, who is for one nation .really to under-
teaches the course in Comparative stand another, until knowledge of 
Literature, will lecture on Dante both their resemblances and the 
on November 21. The Renais., differences have passed into the 
sance will be represented by five imagination. Ability to enter im-
plays of Shakespeare. They are aginatively into the thought and 
available in one volume edited by feeling of people of different times 
George Lyman Kittredge (Ginn and ages is one of the results that 
and Company, Boston). The plays students should derive froin this 
are Much Ado About Nothing, reading. 
Henry IV, Part I, Romeo and Students in colleges all over the 
Juliet, Hamlet, and King Lear. A country are finding that the clas-
third speaker will lecture on these sics are not necessarily forbidding 
plays February 13. Modern litera- but have a bite and a challenge. 
ture will be represented by Tol- It may be objected that some of 
stoy's War and Peace (1868-1869). these books are over the heads of 
Rabbi Samuel S. Mayerberg of the readers, but as the Harvard 
Kansas City, who delighted a large Report points out, they have al-
audience on a previous occasion at ways been over the heads of the 
the college, will lecture on the great majority of their readers. They 
Russian novelist on March 20. All are none the less inspiring and 
the lectures will be in Music Hall needed by a generation that is hun-
and will start at 7:30 p. m. gry for greatness amid the common 
The local bookstores are stock- cares of life. Obviously, it is bet-
ing these books, which are avail- ter to read the first-rate books than 
able in cheap standard editions, the second-rate books, since one 
and students will be urged to buy can read only so many in a life-
and read their own copies. Books time. We shall not fear superfici-
will also be available in Porter Li- ality in approaching these masters, 
brary for a loan period of four but shall read the books for pleas-
weeks. The general public is be- ure and for their humanizing ill -
ing invited to share the reading fiuence. Great books are import-
experiei;tce as a project in adult ant in dozens of ways. Each re-
education, and we hope that the fleets a period; they have influ-
fa.culty an~ many of our alumni enced generations of men; they 
will also Wish to share the experi- are long-standing embodiments of 
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central human feelings, interests, 
and ideas. Anyone coming upon 
them will find his experience rip-
ened, his delight intensified, his 
mind liberated. 
Interesting ideas to look for in 
each book will be pointed out to 
the students through a series of 
questions to be run in The Col-
legia while the students are read-
ing the four books. Dr. Samuel J. 
Pease, Dr. Pennington, and Dr. 
Strawn will prepare the questions. 
Honorary recognition will be given 
to all who read the four books and 
pass a simple examination over. 
their contents. 
Since the first two works are 
epics, perhaps a word is needed 
about the epic tradition, which be-
gan with Homer. This old poet, 
whoever he was, about 1000 B. C. 
in Asia Minor,· put together .the 
half historic and half legendary 
story of the Trojan war and the 
return of Ulysses to Ithaca in the 
Iliad and the Odyssey. The deeds 
of the heroes were sung on the 
mainland in Greece first , then in 
the Ionian colonies of Asia Minor, 
and were given their final form in 
Athens about the time of Pisis-
tratus ( 605-527 B. C.). In both 
poems Homer dealt with a national 
theme. a subject that came home 
to the people of Greece. 
We might ask why we have no 
epics today. Horace Walpole be-
lieved that the epic poem had been 
quite decently buried. He defined 
the epic as " the art of being as long 
as possible in telling an uninterest-
ing story." Perhaps we have lost 
the epic spirit. We speak of the 
epic too loosely. The Divine 
Comedy, The Faerie Queen, The 
Song of Roland, Sohrab and Rus-
tum-all are called epics; in fact, 
the word epic means so much that 
it may mean nothing. An epic is 
a story of a great and complete ac-
tion which attaches itself to the 
fortunes of a people, sums up the 
life of a period, and portrays the 
destiny of mankind. But we can 
err in having too rigid a definition. 
Future epics need not be what they 
always have been. In the future 
epic, some features must be dis-
carded, but the essential things 
should be retained: A great story 
that means much to the people as 
a whole, great characters dominat-
ing that consistently moving story, 
and dignity and sincerity in treat-
ment-these should' be kept. · We 
might give up as not essential t.he. 
old time marvels, the funeral 
games that were a part of Homer's 
life but not of ours, and the old 
epic manner - "furrowed brows," 
"rolling eyes," and the long, rotund 
speeches. But great story, great 
characters, power and dignity in 
treatment we cannot do away with. 
Why are there no epics today? 
People often say that the epic is 
doomed because our national life 
~s different from what it once was. 
War is said to have been more 
prominent than it is today. The 
epic writer apparently had only to 
choose his war and his leader. His-
tory now deals more with , social 
forces and the run of daily life. 
Again, we are told that life is more 
democratic and that princely char-
acter counts for less than it did. 
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But do we worry about whether a 
speaker is a prince or not'? Con-
sider Hector's farewell to Andro-
mache. Critics tell you that chil-
dren do not appear in Greek litera-
ture, but I believe they do. Hec-. 
tor takes his child in his arms and 
the child cries. It is afraid of its 
father because he has his helmet 
on. Hector says that he does not 
know that he will ever come back, 
and says that he must not fail in 
his duty. Then he leaves. For a 
modern parallel, consider Allan 
Seger's I Have a Rendezvous with 
Death. No one would object that 
Seger is probably a poor soldier. 
The thought is the same and we 
recognize the nobility of the 
thought. The change in social 
position does not bother us. 
Then, we are told, national feel-
ing is not so strong as it was. In 
Homer's time there must have 
been a good deal of feeling between 
the Trojans and the Greeks, but 
Homer gives the Trojans a square 
deal. Many people have closed 
the book in sympathy with the 
Trojans. You hear of many boy 
babies named Hector but never of 
an Achilles. To be sure, the in-
stinct of self-preservation is strong 
in Homer, but he treats the posi-
tive side, not the negative side of 
hatred of the enemy. Homer's 
patriotism is seen in the return of 
Odysseus to his native land. He 
kisses the soil. He does not say 
that Ithaca is the biggest country 
in the world. He admits that it is 
mighty small, and not overly fruit-
ful, and y~t to him it is the dearest 
place in the world. Homer bases 
his patriotism on something that 
cannot be lost by the vicissitudes 
of war. Too often, we pin our faith 
on thmgs that can pass-wealth, 
population, and the things that 
will not mean anything if they are 
gone. What would one do in a 
country like Switzerland, where 
there is very little population, no 
extent at all, and no navy? Hom-
er's ideal is the truer ideal. So 
national feeling is perhaps more 
strong today than ever, but still 
we have no epics. 
I believe that it is not our 
changes in social conditions, but 
rather our changes in artistic ideals 
that are responsible for the ab-
sence of epics. For one thing, the 
complexity of national life baffies 
the artist. The epic "sums up the 
life of a period." The modern 
artist is so baffled that he cannot 
do it. Homer, Virgil, Dante do it. 
But how can one sum up the life 
and thought of the modern? The 
great artist has to think it through 
and get his synthesis. 
Closely related with the ina-
bility to see life as a whole is the 
thirst for realism. Modern writers 
seem to have as their aimjust giv-
ing the meaning of common things 
in life. The Greek notion was to 
get a synthesis of life. But today 
we want life to look just as it does. 
We want people to act and do just 
as they do. This even affects the 
speech in our modern poems. The 
epic poem ought to give us digni-
fied talk, like Homer's. Then, too, 
there is the strong turn toward 
lyric poetry today. If the great 
poets turn to this, as Swinburne 
1946) THE EDUCATIONAL LEADER g. 
brought out lyric after lyric in his 
devotion to Italian liberty, the epic 
will be neglected. He might have 
woven an epic poem about Gari-
baldi's march on Rome. The big 
subject will have to supplant the 
little subject if we are to have an 
epic poem today. 
Dante's epic, The Divine Com-
edy, epitomizes the whole attitude 
of the Middle Ages toward life and 
death. But he was not entirely 
unlike Plato, Homer, and Virgil in 
regarding this life as a preparation 
for the next life. The life which 
Dante's characters lived in this 
world determined the place and 
the environment assigned to them 
in Hell, Purgatory, or Heaven. 
Little is said about Hell in the 
Bible, but Dante gave Hell defi-
niteness and dimensions. The stu-
dent will take away from his read-
ing of this epic many vivid pic-
tures of Dante's Florentine friends 
and the eternal destiny that he 
imagined for their souls. Thus 
two of the great books on this 
year's list are epics. 
Drama will be represented by 
Shakespeare's plays, which bring 
us the freshness and spontaneity 
of the Renaissance, when men had 
made a rediscovery of their human 1 
possibilities. In the five plays 
recommended, one will get a speci-
men of his three dramatic types-
comedy, history, and tragedy. 
Much Ado About Nothing is noted 
for its witty dialogue, two interest-
ing lovers-Benedick and Beatrice 
-and its rather mild villains, who 
are taken by stupid constables with 
mistaking words. Henry IV, Part I 
con t a i :p S- Shakespeare's favorite 
king, and Falstaff, perhaps the 
best comic character in English. 
Romeo and Juliet is the supreme 
love tragedy in our language. 
Hamlet has been called the spokes-
man for all the Northern races as 
he faces a great responsibility 
which eventually brings him to his 
death. King Lear comes the near-
est of all Shakespeare's plays to 
the epic dimensions and awe-in-
spiring fatalism of the great Greek 
tragedies. One cannot read these 
five plays thoughtfully without be-
coming a better and a wiser and a 
happier person. 
The novel is represented by Tol-
stoy's War and Peace, which many 
regard as the world's greatest 
novel. Tolstoy was a noble Rus-
sian Christian. His characters 
grow on you and become more real 
than your closest friends. He 
shows clearly Russia's part in the 
Napoleonic campaigns as he fol-
lows the affairs of four noble fami-
lies in war and peace. Hugh Wal-
pole said that it is in Tolstoy's 
"union of all the worlds, material 
and spiritual- a union won with-
out preaching or any falsification 
of human nature- that War and 
Peace achieves its final greatness." 
This is the rich reading program 
mapped out for the coming year, 
two epics, Shakespeare's plays, and 
one novel. We invite all our grad-
uates and friends to join with us in 
reading these masterpieces. After 
all, adults can best read the great 
books, for they alone have the ma-
turity needed to derive the most 
from them. 
The Teacher Crisis 
CLAUDE WINSHIP STREET 
The first anniversary of V -J day 
found the nation still suffering 
from a serious shortage of quali-
fied teachers. Some schools were 
unable to open on schedule, or not 
at all, this fall, despite the issuance 
of thousands of emergency certifi-
cates. The situation is particu-
larly acute in rural areas where 
salaries and teaching conditions 
are poorest. 
During the war period, 300,000 
teachers, more than a third of those 
employed in the public schools, 
left their positions for war work or 
military service. Only a small 
proportion of them has returned to 
the classroom. Some veterans, it 
is true, are going into teaching, but 
it is evident that teaching as a pro-
fession is not making a strong ap-
peal to many returning GI's. 
Many persons thought that the 
teacher shortage would quickly 
disappear with the return of peace. 
They overlooked the fact that it 
takes at least four years beyond 
high school to turn out a well-
qualified teacher. Unfortunately 
during the war the teacher educa-
tion institutions, with greatly re-
duced enrollments, had only a 
small proportion of their students 
preparing to teach. The enroll-
ment in teacher education cur-
ricula has increased somewhat 
since V -J day but not in proportion 
to the big increases in other cur-
ricula. 
The general public is not yet 
aroused to the seriousness of the 
situation, but it is becoming in-
creasingly evident that the short: 
age of teachers for the public 
schools has reached crisis propor-
tions. The picture would not be so 
dark were it not for the fact that 
the children of America, the citi-
zens of tomorrow, are the chief suf-
ferers from the lowered educa-
tional standards. 
It is natural to blame this situa-
tion on the war, but the war merely 
aggravated unfavorable conditions 
previously existing. The fact is 
that the teaching professi'on has 
never made a strong appeal to our 
ablest young men and women. 
It is the purpose of this article 
to examine the various factors in-
volved and to suggest ways by 
which more and better young men 
and women may be attracted to the 
profession. 
One reason for the growing un-
popularity of teaching as a life 
work has been commonly over-
looked. The dark picture of the 
lowly paid teacher working under 
adverse conditions for less money 
than she could earn as a scrub-
woman may be good publicity in 
the promotion of better salaries 
but does not help in the recruit-
(10) 
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jobs with incomes ranging for the · 
most part between $800 and $1,000 
for the school year 1945-46. Those 
with two years of college education 
went into graded school positions 
at much better salaries, while those 
with degrees and no experience 
could take their choice of numer-
ous offers ranging from $1,600 to 
$2,000 or more, depending upon 
the size of the school and the sub-
jects to be taught. The salary 
schedules of city school systems are 
largely of the preparation type 
with increments of $100 to $200 
_ for each year of preparation be-
yond the minimum. 
3. The beginning salary for the 
young woman teacher with four 
years of college education com-
pares very favorably with what she 
could earn in other fields with com-
parable working conditions. The 
story is told of a young elementary 
teacher in one of the first-class 
cities of Kansas. who last year de-
cided to take a refresher course 
in a business college in order to 
qualify for a better paying position 
as a stenographer. The best steno-
graphic job offered her, on com-
pleting the course, paid only $1,-
500 for twelve months work. Sadly 
disillusioned, she was happy to get 
back into the city school at $1,900 
.for nine months on a schedule call-
ing for liberal annual increments 
to a maximum of $2,500 or more. 
4. There is a hjgh, positive re-
lationship in the majority of the 
states between the minimum sal-
aries paid in various teaching posi-
tions and the amount of prepara-
tion required for those positions. 
States which prescribe relatively 
high qualifications usually pay 
relatively high salaries. Fortu-
nately many states are. making 
plans gradually to raise their 
standards for teachers. In Kansas 
for instance, plans are being for~ 
mulated which would require the 
completion of a four-year college 
program of teacher education for 
all beginning teachers by 1956. It 
is interesting to note that by 1940 
a number of progressive states had 
established such a standard for all 
beginning teachers. Salaries for 
teachers as well as for other work-
ers depend largely upon supply and 
demand. In other professions such 
as law and medicine a high degree 
of selection at entrance to the pro-
fessional school and a long period 
of professional preparation limit 
materially the number entering 
those professions, thus insuring a 
high standard of living. 
UNFAVORABLE FACTORS 
The movement toward equal sal-
aries for men and women teachers 
of equivalent qualifications along 
with other economic factors has re-
sulted in a diminishing proportion 
of men teachers in the public 
schools. There has been some in-
crease in the number of men teach-
ers in the last two years, but the 
proportion of men in public high 
schools at present according to 
estimates is less than one-fourth. 
Authorities in secondary education 
usually maintain that at least half 
of the teachers in any high school 
should .be men. 
Why, you may ask, should men 
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teachers be paid more than women 
for the same type of work? The 
usual explanation is that higher 
salaries are necessary to attract 
well qualified men to the profes-
sion because of the wider range of 
professional opportunities avail-
able to men. It is largely a ques-
tion of supply and demand, which 
operates differently for the two 
sexes. 
The fact that men teachers on 
the average have more dependents 
than women teachers is another 
factor. It has been suggested that, 
if the single salary plan is used, 
provision should be made for pay-
ing -a bonus to teachers with de-
pendents. One city school in Kan-
sas, which pays men teachers a 
maximum salary $500 higher than 
the maximum for women, justifies 
it on the basis that a married man 
with his closer community-family 
relationships is usually worth more 
to the community. 
Another factor which limits the 
supply of well qualified teachers is 
the discrimination against married 
women teachers. Before the war 
more than half of the city ~chools 
in the United States had regula-
tions restricting or prohibiting the 
employment of married women. 
In many schools women teachers 
are dismissed at once upon mar-
riage while in others they are per-
mitted to teach only until the end 
of the school year. Half of the an-
nual turnover of teachers is said to 
be due to marriage. Every year 
thousands of women teachers are 
thus lost to the schools. 
The discrimination against the 
married woman teacher not on~y 
makes for short tenure a:nd rapid 
turnover but tends to discourage 
adequate professional preparation. 
If a young woman exl?ec~s to !D-arry 
in a few years, there Is htt~e mcen-
tive to thorough preparatiOn for a 
profession that must be. abandoned 
upon marriag e. Accord1.ng ~o ~an.y 
prominent educators th1s ~Iscrm11-
nation must be removed If teach-
ing is to afford life membership 
and to become a real profession. 
In no other profession does mar-
riage bar a woman from employ-
ment. 
HOW TO SECURE MORE AND 
BETTER TEACH ERS 
Minimum salary laws and regu-
lations have helped to improve the 
status of teachers in many states. 
More than half of the states now 
operate on the basis of a fiat mini-
mum salary requirement or of a 
state-wide salary schedule provid-
-ing minimum salaries for teachers 
with varying an1.ount of prepara-
tion and experience. De11n Ernest 
0. Melby, of New York Univer-
sity, in a recent article advocated 
making the minimum annual sal-
ary for teachers with a degree $2- , 
500, with liberal increments for 
experience and additional prepara-
tion. State salary chedules on 
that basis would do much to ele-
vate the teaching profes ion and to 
improve the quality of American 
education. This would add more 
than a billion dolla rs to the total 
public school budget but would 
pay big dividends not only through 
mcreases in the national mcome 
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the teachers and the pupils. The 
continuing contract plan which 
had the support of the Kansas 
State Teachers Association at the 
last session of the Kansas legisla-
ture would give the teacher greater 
professional security. The plan is 
now in use in whole or in part in 
19 or more states. 
Along with better tenure condi-
tions must come a better social 
status for teachers. School patrons 
and citizens in the various com-
munities through individual and 
concerted effort can do much to 
make the lives of teachers happier· 
and more satisfying. Teachers do 
not wish to be set apart as a spe-
cial group in the community but 
do expect to be accorded the same 
privileges and social advantages 
possessed by other professional 
groups. Improved social status for 
teachers will come gradually with 
improved economic and profes-
sional standing. -
A third essential in a program to 
secure more and better teachers is 
a thorough and far reaching plan 
of teacher recruitment, setting 
forth the opportunities in teaching 
and encouraging young men and 
women of promise to prepare for 
teaching. It is en:couraging to find 
that many worth -whi l e l'ecruit-
ment programs have been launched 
in many communities and states 
by the cooperative efforts of both 
professional and lay groups. 
The national conference held at 
Chautauqua, N. Y., last summer 
under the auspices of the National 
Education Association did much 
to clarify issues relating to recruit-
ment and to stimulate cooperative 
efforts to relieve the teacher short-
age. 
Recruitment is furthered in 
some states by the remission of 
fees and the provision of liberal 
scholarships in state institutions 
for the education of teachers. It 
would be a sound policy for a state 
such as Kansas to provide several 
hundred scholarships amounting 
to $500 per year for two years of 
teacher education. These might be 
awarded on a competitive basis to 
promising junior college graduates 
who would agree to teach. 
A fourth essential in a program 
to secure more and better teachers 
is to improve the teacher educa-
tion institutions. The State Teach-
ers Colleges have played a very 
important role in the education of. 
teachers, but they have been seri-
ously handicapped in many states 
by the lack of adequate support. 
These institutions for the most 
part have never been treated on a 
par with other state institutions of 
higher education. For example, 
the salaries of professors in state 
teachers colleges often average $1,-
500 less than those paid to profes-
sors holding equivalent positions 
in the state university or other 
state colleges. 
In conclusion, let me suggest 
that the two indispensable steps in 
the solution of the teacher crisis 
are the education of the American 
people as to the seriousness of the 
situation and the provision of ade-
quate support for public education. 
A New Psychology for Educational 
and Social Security 
CHARLES BERTRAM PYLE 
We do not realize to any great 
extent how much psychology and 
philosophy have to do with shaping 
educational theories and policies. 
Nor do we see fully the extent to 
which education enters as an es-
sential factor into the problem of 
social security. My thesis is: A 
proper sort of psychology helps 
greatly to provide an adequate 
education to all the people which 
in turn will result in greater social 
security to all the people, not to a 
special class. 
We grow keenly sensitive to the 
problem of social security when 
such security is threatened as it 
is in our present world-plight. 
Doubtless, our concept of social 
security is founded upon.the con-
cept of economic security. This in 
turn rests upon a psychological as 
well as a biological basis. The 
. biological basis is strengthened by 
the native expression of animal 
impulses, drives, and appetites. 
The new basis lies in the establish-
ment of social conditions which 
oppose the biological and which 
guarantee and perpetuate the wel-
fare of human beings as they dwell 
together in groups. 
It has been suggested that in 
primitive life there is probably 
only a simple awareness of se-
curity. A psychologist might as-
sume a general sense of security 
more or less distinctly organized at 
the various levels of organic de-
velopment arising simply from the 
physical conditions of safety, fa-
miliarity, and equilibrium. As we 
rise-higher in the plane of civiliza-
tion this sense of security is ex-
tended to the control of a greater 
share of the external world. It 
spreads into the manifold interests 
and relationships of the increas-
ingly complex social life of roan-
the political, religious, esthetic, 
scientific, as Spranger suggests. All 
of these might be called social and 
all of them flower out from the 
original feeling of economic se-
curity and they underlie the strug-
gles to secure and maintain the 
feeling upon which they are based. 
Hunting and fishing and primi-
tive labors obviously aimed at eco-
nomic security. I am told that 
even art which aims at beauty was 
subsidized in the interest of econ-
omy. Magic and :r;eligion to begin 
with served the same end. Charms, 
amulets, the rabbit's foot, the wish-
bone, and incantations were sup-
posed to have a lot to do with vari-
ous kinds of security. Spiritual 
entities were invoked to affect and 
control material events on earth 
and to conserve in a world to come 
what escaped wreckage here. Re-
ligion came at length to offer a 
spiritual security by the creation 
(16) 
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of a heaven. Though the material 
possessions may perish and the 
body decay after death, the soul 
will surely come into its own. Even 
the crude guesses of savages pre-
saged scientific certitude in the in-
terests of security. Thus this 
primitive sense of security be-
came the progenitor of all forms of 
security sought for in modern 
times. 
What is true phylogenetically is 
true also ontogenetically. If a 
child is well fed and nourished it 
seems to possess a vague sense of 
security. But once disturb the 
child's economic equilibrium by 
withholding food or by changing 
its habitat and a feeling of inse-
curity is immediately aroused. The 
tiny subthalamus gets busy to 
generate the emotion of fear as a 
means of environmental adjust-
ment. It is because of this im-
portant center that the infant, be-
fore he is old enough to understand 
the danger, responds to a loud 
noise or a tendency to slip or fall 
with a reaction of insecurity as 
Watson has shown. 
Nostalgia (homesickness) in its 
most terrible form is induced by 
the feeling of insecurity amid new 
and untried situations. Especially 
is there a keen sense of anquish if 
one has been the recipient of over-
much affection in the home. When 
the affection is not forthcoming 
among strangers all solid support 
seems to have removed and he falls 
into despair. The loss of love and 
security once possessed at his 
mother's breast entails a profound 
sense of insecurity and fear. It jg 
as if he had been driven from the 
Garden of Eden, the first state of 
security of ignorance, and must 
win back by the sweat of his brow 
that love of security born of ma-
ture knowledge. 
NEW SITUATIONS 
With the expansion of experi-
ence may come a rapid develop-
ment of the feeling of insecurity. 
Children are helpless victims of 
ignorance, superstition, and false 
training. Most things or situations 
children fear are perfectly harm-
less. Fears ·which generate and 
augment the feeling of insecurity 
are accumulative and readily may 
become fixed habits. They spread 
and attach themselves to related 
situations. One experience with 'a 
tornado may engender a lifelo:ag 
dread of storms. A successioi1 of 
misfortunes may place one under a 
perpetual thralldom of fear. A few 
failures to achieve the ambitions 
of p·arents will shatter the child's 
confidence and engulf him in a 
feeling of hopeless insecurity. For 
these reasons and many others 
fears develop and symbolize for 
most of us some force, circum-
stance, some condition- personal 
or environmental-that threatens 
our security, threatens to disturb 
our peace .and happiness or to 
pounce upon us suddenly to de-
stroy us. These fears, unless we 
conquer them, sap our powers and 
energies. They lessen our courage 
and usefulness. They spoil our 
friendships; for they make us 
nervous, irritable, and at times ir-
rational. "They are the black 
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beasts of fantasy which paralyze 
our waking hours and fill our 
dreams with morbid dreads." The 
unhappy throng of distressed hu-
man beings that populate our cities 
and towns; that crowd into the 
offices of nerve specialists and into 
our state institutions- beaten, 
wrecked, and hapless personalities 
as they are, attest· the immense toll 
of victims of insecurities of child-
hood or emotionally undisciplined 
adult life. 
towards a new psychology and a 
new education is the concept of 
wholeness, synthesis, integration 
globalization, as Decroly puts it: 
The late publications stress the 
synoptic point of view. Gilliland 
Morgan, and Stevens' General 
Psychology insists that man's be-
havior is "unified and harmoni-
ous." They keep the concept uni-
fication and integration ever be-
fore us. Bentley, in his New Field 
of Psychology, meticulously guards 
the "unity" and "wholeness" of 
A NEW PSYCHOLOGY the organism, allowing only for the 
Now what has psychology to do cleavage of physiological and psy-
with all this? And what is the new · chological functions. Woodworth 
psychology? It is not behaviorism declares, in his Psychology, 3d edi-
or freudism. Doubtless at the pres- tion, page 14, that the first prin-
ent time our psychological theories ciple of psychology is contained in 
are greatly divergent. The study the definition, and is that the indi-
o£ systematic psychology would vidual is a unit. Without this 
reveal a variety of concepts and fundamental principle, often called 
points of view. Woodworth men- the "organismic principle," it 
tions five Schools of Psychology. would be impossible to explain 
Edna Heidreder presents The anything in psychology. The Ge-
Seven Psychologies. The Psy- stalt psychology is well known for 
chologies of 1925 and 1930 offer a its advocacy of wholeness as 
dozen brands. Roback in his Psy- against the analyzed parts. This 
chology and Behaviorism, has fer- insistence upon unity, wholeness, 
reted out 42 varieties of Behavior- and integration is typical of what 
ism alone. With a little further one might find should he range 
search, I do believe we could find more widely over the field. 
as many varieties as Heinz found From the turn of the century, 
·of pickles. Out of all these diver- there has been a growing disposi-
gent educational theories and poli- tion to interpret our subject matter 
cies, can ' we construct a new psy- in terms of the "whole" rather than 
chology? Can we construct a com- in terms of its analyzed elements. 
posite of the best features of all And whether we look upon the 
these forms which will give uni- "whole" as a mechanism as be-
formity to educational procedures haviorism does, or as an organism 
and thus affect society? swollen to include the mental as 
Running like a thread through some psychologists do, or as a per-
all the various forms and looking son as some would like to do, there 

.. 
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not so much upon an analysis of 
parts (such as sensations, reflexes, 
synoptic connections, and so on), 
involved in reaction to specific 
stimuli as upon the urges, im-
pulses, desires, which converge 
upon and create the situation as a 
whole. If psychology is an expla-
nation as well as a description of 
behavior we certainly would know 
more about such behavior by in-
quiring concerning the appeal of 
the situation and the motives of 
the persons involved than to ferret 
out the reflexes involved in the 
performance. One could tell more 
about the cause of a 1nurder by 
studying the motives than by trac-
ing the particular voluntary arcs 
engaged in the release of the trig-
ger or by describing the reflex arcs 
involved in the regulation of the 
flow of adrenin. 
EXPERIENCE AS A WHOLE 
The S-R psychology can never 
become full-orbed so long as it con-
siders behavior in a life situation 
as a summation of bonds. A bond 
is an abstraction purely. And no 
accumulation of bonds or abstrac-
tions can equal a real life event or 
series of events. One cannot main-
tain a steady regard for the total 
activity as long as he lodges in the 
parts. One shortcoming of our 
present psychology is that while it 
keeps its eye on the particular re-
action to a specific stimulus it fails 
to observe the reaction of the en-
tire person in a continuous series 
of life events. While it watches 
the bee as it bobs among the flow-
ers, it overlooks the larger fact that 
the bee is laying up honey in the 
home. 
Third. Another significant phase 
of the concept of wholeness in a 
life situation may be found in the 
fact that the person is regarded 
not as a robot but as adaptive and 
creative in a complete adjustment. 
The learner is not to be regarded as 
a vessel to be crammed full of facts 
but as a dynamic, reorganizing 
and creative agency in a world of 
persons and things. Children in 
play continually reconstruct the 
field in their spontaneous games. 
Reesema has shown pictures of 
children in creative play. Out of 
the same sort of plank some of the 
children played they had a flying 
machine. Out of the same plank 
others made a boat. Some made a 
house. Still others made a swing-
ing bridge, showing adaptability 
and creativeness according to the 
ebb and flow of these life situa-
tions. We get different results 
when we study the child as a living, . 
concrete, inter,acting person than 
when we study it as "the child." 
The similar act of two children of 
different ages may be impelled by 
different motives. 
A child of three playing in the 
sand alone may be responding to 
the manipulatory urge, while a 
child of nine playing in the sand , 
with his companions may be re-
sponding to the gregarious. Each 
may be doing the same thing. 
Hitherto we have considered the 
child as responding to a fixed en-
vironment by fixed mechanical 
laws whereas he responds to a 
physical and social environment 
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which is constantly changing, es-
pecially the social. This is crea-
tive living which we have too little 
of. As has been suggested there is 
a vital difference between a pic-
ture made by a camera and one 
drawn by an artist. In the paint-
er's picture the personality of the 
artist shines through, while the 
camera never appears in its pic-
ture. The person puts himself into 
his task and shines through his 
work thus liberating powers which 
in turn create new possibilities for 
the full-orbed art of living. 
EDUCATION AS ADJUSTMENT 
Fourth. This brings us to the 
much-needed social psychology 
point of view which regards the 
interplay of persons. One person 
becomes literally a part of the life 
series of events of the other. Here 
lies the opportunity of the adult as 
guide and teacher. Here is the 
molding power of the group. To 
watch over and help to shape this 
molding process is the chief task 
of the educator. This new psy-
chology then has to do with per-
1 sons - with persons as dwelling 
with other persons, influencing and 
being influenced by other persons. 
Education becomes a matter of 
personal adjustment as well as 
learning a logical array of subject 
matter. More education means 
more complete adjustment and, 
therefore, greater release of powers 
in new and creative worlds of en-
deavor. Instead of making think-
ing the ultimate goal of training, 
the thinking process itself becomes 
the periscope to point the way for 
the incessant life urges to realize 
their further release with ever new 
worlds to conquer. 
This new psychology is partly 
the outcome of a revolt against the 
curbed individuality which results 
from modern industrialism and is 
in the interest of social ameliora-
tion and security. The new psy-
chology postulates a society which 
exalts human beings and human 
needs. Hence, the value of. the en-
tire human being and human wel-
fare is uppermost. Individuals 
cannot afford to be independent 
and warring but should be inter-
dependent in securing the more 
abundant life by sharing in a serv-
ice of worthy aims. The "whole" 
of the social must ever be above the 
individual providing the highest · 
realization for the individuals. 
Sharing in the whole, when his ef-
forts are free and spontaneous, the· 
individual must ever seek to realize 
the aspirations of the whole. Only 
into such a society "can the indi-
vidual fit himself with growing and 
enduring satisfaction." 
We begin to see more clearly 
what psychology may have to do 
with education· and how both psy-
chology and education have to do 
with social security. In an article 
entitled "Education and Social 
Planning," Teachers Co·llege Rec-
ord, October, 1935, John Norton 
says that a self-regulating eco-
nomic system is a myth which has 
exploded in our faces partially 
blinding us. The same may be said 
for the entire society. Society can-
not be left to drift else it will drift 
to ruin. It must be planned and 
.. 
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steered by someone, somehow. 
Governmental and civic agencies 
fail to recognize the fundamental 
role that education plays in every 
social advance, especially in a 
democratic society. The depres-
sion and the war have given us 
clearer vision in that regard. It 
has convinced us that a machine 
age must be guided and controlled. 
This is the central problem of mod-
ern life for all the nations, and for 
the world at large. United States, 
Great Britain, and Russia are 
struggling, each in its own way, 
with this same problem-to make 
the machine a valuable servant 
and to place human values above 
corporate profits and corporate 
greed. 
Some nations look to dictators 
to provide the necessary control; 
to conquer chaos; and to bring eco-
nomic and social security. But in 
the United States we seek a hap-
pier and less dangerous way 
through social understanding and 
exercise of intelligence through 
democratic control. Just here is 
where education assumes a signifi-
cant role. In a democracy we are 
supposed to believe in majority 
rule. ' But foresight or planning 
and majority rule are opposed if 
the people are ignorant or un-
trained. To the extent that the 
masses become educated this op-
position vanishes. Ignorance re-
sists the control of most conditions 
which would improve the welfare 
of the people while education and 
the consequent knowledge of con-
ditions will encourage cooperation 
for the improvement of all. In 
our ignorance of economic laws 
and social conditions, we often re-
sist social guidance, but if we bring 
our economic and social life under 
intelligent regulation we may come 
to see that it is in the interests of 
all. Not curtailment of goods but 
adequate distribution to all is one 
of the greatest needs of the present 
moment. Knowledge as well as 
goods distributed to the masses is 
a fundamental need. Such knowl-
edge distributed through our edu-
cational institutions will bring in-
sight to the followers as well as to 
the leaders, which will mean much 
for the solution of our economic 
and social problems. Education 
must not be sequestered and set 
upon a hill remote from the teem-
ing highway of human life and 
progress itself, but must concern 
itself deeply with the dynamic fac-
tors and forces which operate in the 
complex industrial society of the 
present day. Our society needs 
clearer insight over long range, a 
definite goal to achieve on the part 
of all, a more effective economic 
and social literacy if we expect to 
solve our problems in a democratic 
way. 
FAITH IS ESSENTIAL 
Probably the majority of human 
beings do not believe that our re-
demption from social ills lies in the 
direction of an educated democ-
racy. Voltaire preferred a mon-
archy to a democracy because in a 
monarchy only one man needs to 
be educated while in a democracy 
millions must be educated and the 
grave-digger gets them before this 
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can be accomplished. Some say 
that a democracy is a government 
by · those who do not know, and 
worse yet they do not know that 
they do not know. De Tocqueville 
predicted that America must give 
up democracy when she became 
entangled in the affairs of Europe. 
Macauley said that many an army 
had prospered under a bad com-
mander but no army ever pros-
pered under a debating society. 
(He must have had in mind our 
Congress and Senate.) Carlyle 
said that democracy is by the na-
ture of it a self-cancelling business 
and gives in the long run the net 
result of zero. W ehl says that de-
mocracy is a luxury and can live 
only in a moderately secure and 
pacific world. And the Japanese 
Minister of War said not so long 
ago that we have witnessed the 
failure of democracy throughout 
the world today. All of these opin-
ions seem to imply that while the 
world is at peace and has no stir-
ring problems to solve, democracy 
will answer; but in a crisis, when 
there is trouble and conflict, and 
major disturbances are abroad 
in the world, power and action 
need to be centralized in a single 
head. 
There is much truth in these 
critical points of view. Perhaps 
the truth is based in the fact that 
our democracy is far from perfect. 
Democracy in its practical out-
come is not perfect but it can be 
improved by an enlightened and 
ennobled citizenry. We are com-
mitted to the doctrine that such 
improvement can come largely 
through education, through a grad-
ual amelioration of our social in-
stitutions. 
The redemption of our democ-
racy is in rendering our subjects 
educated, honest, responsible, and 
as far as possible intelligent. It is, 
as someone has said, a dangerous 
experiment to make the people 
sovereign, and at the same time 
not make them intelligent and re-
sponsible. As Dewey says, "De-
mocracy is more than a form of 
government; it is primarily a mode 
of associated living, of conjoint, 
communicated experience." And 
education in a ·democracy means 
the liberating, organizing, and in-
tegrating of individual powers in a 
progressive movement towards so-
cial ends. 'Education is a life-
process together with the ideals 
and purposes which help to moti-
vate it. Education is the inter-
action of persons in a natural anci 
social environment with the ad-
vancement and expansion of ex-
perience gained thereby. Being 
educated means that life is being 
changed in quality, remade at its 
very core, that life is stained 
throughout by th'e results of edu-
cation as the bones . of pigs are 
stained by madder. 
Broadly speaking there are two 
philosophies regnant in our nation 
and throughout the world today-
the necessarian and the teleologi-
cal. The necessarian philosophy 
gives rise to a genetic society; the 
teleological to a telic society. The 
genetic society is a trial and error 
society; the telic is a rational so-
ciety. The genetic takes what so-
ciety washes up; the telic carves 
out the channel in which society 
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flows. As Finney says, "It chooses 
its own ends, its means of attaining 
them by constructive imagination 
based upon past experience, and 
deliberately steers itself towards 
those ends." 
It accomplishes those ends not 
alone by -action but by intelligent, 
responsible action. The latest pro-
nouncement of philosophical in-
sight says, "Only the acknowledg-
ment, first in idea then in practical 
fact, of theory and practice, of the 
intimate union of knowledge and 
action can create a society having 
foresight and capacity to plan so 
as to regulate the inevitable proc-
esses of change." 
In other words, the redemption 
of democracy and the attainment 
of social security consists in 
straightforward, intelligent, and 
purposeful planning and action. It 
was refreshing a few years ago to 
hear Dr. Cox, professor of second-
ary education, New York Univer-
sity, after an extensive survey of 
educational tendencies and condi-
tions among the principal nations 
of Europe, say "To live for a while 
in Scandinavia free from terrors 
and coercion, among people who 
are intelligent and purposeful but 
friendly, hopeful, and internally at 
peace, is a striking relief for a 
traveler who has lived for months 
in Fascist or Communist countries, 
or in those which are in' the process 
of being terrorized. It prepares 
one to come back to America deter-
mined to throw his weight on the 
side of tolerance, education, pa-
tience, and faith that a democratic 
people can work out its salvation 
by purposeful thinking and force-
ful action." 
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naturally day by day. The chil-
dren's curiosity concerning people, 
plants, animals, weather, rocks, 
airplanes, and such things becomes 
the area of interest, the basis of 
units of study, and the core of the 
curriculum. 
Although such a program is in-
itiated incidentally, it is by no 
means developed accidentally or in 
a haphazard fashion. The teacher 
acts as guide, counselor, and co-
ordinator. Her function is pri-
marily one of "helping the child to 
help himself." She has in mind 
definite and specific goals of 
achievement. She emphasizes 
those points of interest which are 
most -worthwhile and valuable in 
extending and enriching the ex-
periences and concepts of the chil-
dren. She endeavors to direct the 
thinking and the doing so that 
these goals may be accomplished 
pleasantly and successfully. 
CE NTERS OF INTEREST 
In order to broaden the scope of 
interest, experience, and under-
standing, and to f acili tate the 
learning; the room is equipped and 
arranged according to "Centers of 
Interest." These include the Li-
brary, Question-and-Answer Cor-
ner, Science Center, Daily News 
Bulletin, Weather Observations, 
Around the World Exhibit, Mov~ 
ing Picture Show, Games Center, 
and the Art-Workshop units. 
The "Library" features books of 
the informational type, particu-
larly related to social and natural 
science, such as: Home and family, 
community helpers, health and 
safety, farm and city, people of 
other lands, animals, birds, food 
clothing, travel, and transporta~ 
tion. They are largely big picture 
books and easy realistic story ma- , 
terial presented on the primary 
level of difficulty. Many oppor-
tunities are provided each day for 
the free use of the library. The 
children are encouraged to browse 
through the books in search of in-
teresting material, sometimes 
solely for recreation and at other 
times to locate information to help 
them solve problems. · The teacher 
leads the pupils to realize and ap-
preciate the value of good books as 
a source of information and recrea-
tion. When a child finds some-
thing interesting he may wish to 
show and explain the pictures, or 
he may ask the teacher to read it 
to the class. When he develops 
sufficient reading maturity he is 
encouraged to read or retell the 
story to the group. As he advances 
in ability and interest new ma-
terials are added to the library to 
fit the ever-expanding needs. 
The "Question-and-Answer Cor-
ner" is often called the "Look-and-
Learn Corner." It consists of a 
large table and a bulletin board. 
Books, pictures, news clippings, 
and stereoscopic views are dis-
played which relate to a subject of 
special and timely interest to the 
group. Questions which have heen 
asked by the children are placed 
on the bulletin board. The pupils 
then launch forth to investigate 
aiid locate the desired information. 
Bright colored bookmarks are 
available. When a child finds the 
·' 
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desired information he inserts a 
bookmark in the proper place and 
puts the book on the "Report 
Table" in readiness for the report-
ing class or story hour. He locates 
the material largely from picture 
clues until he is sufficiently ad-
vanced to read the content inde-
pendently. Sometimes the selected 
m~terial is printed on cards or 
charts or in a class booklet. 
The "Science Center" includes a 
large glass exhibit case (a dis-
carded showcase secured from a 
store) which is our museum, .an 
exhibit table where the children 
place their specimens and objects 
for display and study, and an 
aquarium. A screened box serves 
as a cage for pets and other live 
specimens. Many new things are 
contributed each day. These offer 
a constant source of experience as 
well as academic achievement. It 
is most stimulating, challenging, 
and extremely fascinating. 
a mimeographed reproduction of 
The Morning Sun is taken home 
by the children to be read to the 
parents. It includes at least one 
item concerning each child as well 
as group activities. It is composed 
and organized by the children with 
the · teacher acting as printer and 
editor. This is an excellent means 
of informing the parents concern-
ing school activities. 
One of the most delightful of the 
classroom activities is the making 
and showing of their own "Moving 
Picture Show." The making of 
the film-strips is a group project 
which involves valuable and happy 
experiences. It includes training 
in selecting, evaluating, organiz-
ing, planning, discussing, sequen-
tial thinking, continuity of ideas, 
drawing, coloring, painting, oral 
composition, oral expression, and 
measuring, as well as training the 
child in social adjustments. Some 
of the strips are portrayals of fa-
vorite stories which were pre-
INDIVIDUAL PARTICIPATION viously read by the pupils or 
For a "Daily News Bulletin" teacher. The story is divided into 
some signficant events are recorded incidents each constituting a shift 
on large sheets of newsprint. Since of scene or action. An individual 
it is read each morning we call it or a committee is appointed to 
The Morning Sun. It may be a make each picture. The members 
report of some individual or group of the class plan the content of the 
experience which occurred either pictures so there will be continuity 
inside or outside the classroom. and sequence of ideas, colors, sizes, 
The children are encouraged to and other details. Some strips in-
bring in interesting and worth- volve reading in addition to pic-
while human interest stories, news tures. Many represent the culmi-
clippings, and pictures from maga- nation of a unit of study. When 
zines and newspapers. These are a strip is shown the children pre-
reprinted in our ne,:ys bulletin, sent the speaking parts, the inter-
pasted in a scrapbook, or displayed , pretation of the content and the 
on the bulletin board. Occasionally sound effects. 
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RECREATION 
The "Games Center" is a fa-
vorite spot during free activity 
periods. Many games of the edu-
cative type are available, such as:· 
Puzzles, ring-toss, bingo, peg-
boards, colored beads, paper dolls, 
building blocks, tinkertoys, domi-
noes, anagrams, and other word 
recognition games. They offer op-
portunities for number experiences 
such as counting, keeping scores, 
reading and writing numbers; for 
learning the meanings of numeri-
cal terms, and for developing vis-
ual discrimination regarding col-
ors, sizes, and shapes. They also 
encourage the development of 
manipulation, judgment, self-con-
trol, creative expression, and social 
adjustment. 
The "Art Center" is equipped 
with an easel, various sizes of 
newsprint, paints, crayons, clay, 
colored paper, paste, and other es-
sential materials. Most of the 
work evolves from, and is inte-
grated with, all the other class-
room activities. Creative expres-
sion is emphasized. Materials are 
easily accessible at all times. Free 
use of this center is encouraged. 
The "Workshop" is a part of the 
art and crafts program. It is the 
place where the construction and 
building activities involv ing the 
use of wood are conducted. These 
also are coordinated with all other 
classroom activities and units of 
work. 
The "Weather Observations" 
are particularly interesting to the 
children. The changes in weather 
and seasons are a significant part 
of the child's environment. He is 
curious about the rain, snow, fog 
wind, and sun. The teacher take~ 
advantage. of the changes in at-
mospheric conditions to emphasize 
the causes and results of such phe-
nomena. Weather changes are ob-
served and recorded on the calen-
dar or weather chart. Simple ex-
periments are performed such as 
observing the evaporation of 
water, the melting and freezing of 
ice, and the formation of frost and 
steam. Thermometers are read 
and temperatures recorded. 
An "Around the World Exhibit" 
is popular. The war, the airplane, 
the radio, and the movies have 
greatly enchanced the child's hori-
zon. The six-year-old of' today is 
a world-conscious individual. His 
span of interest encircles the globe. 
In many cases the child's relatives 
and friends have been engaged in 
overseas service. He is curious to 
know about the people and places 
where they have been. Countless 
numbers of articles and pictures 
are brought to school and shared 
with the group. They are dis-
played and the children explain 
their contributions. These offer a 
simple and natural medium for the 
development of understandings, 
concepts, and attitudes which en-
courage good will, respect for hu-
manity, and appreciation of the 
contributions of other peoples. 
SELF-ACTIVITY 
The daily program starts with a 
"Free Activity Period" at which 
time each child works or plays at 
some activity of his own choice. 
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Also at this time individuals and 
small committees assume their 
delegated responsibilities for lo-
cating and preparing materials for 
special reports and activities. 
Children are encouraged to use this 
time to investigate and find the an-
swers to their questions. Although 
the teacher acts as supervisor and 
counselor, she stresses pupil self-
reliance and self-responsibility. If 
a child has something to present to 
the reporting class, he talks it over 
with the teacher. This assures 
readiness both of the teacher and 
the pupil. Worthwhile selection 
and proper preparedness are em-
phasized as an important part of 
the child's training. 
SOMETHING FOR EVERYONE 
When school is resumed for the 
morning session, the children take 
their places ready for the "Report-
ing Class." Each child is given an 
opportunity to present his contri-
bution and express himself orally. 
The teacher endeavors to em-
phasize something of real educa-
ti:ve value from each report such as 
good social attitudes and ideals, 
health, safety, good diction, clear 
enunciation, correct pronuncia-
tion, good listening habits, free oral 
expression, extension of the speak-
ing and meaning vocabularies, 
word recognition, number con-
cepts, increased knowledge of sci-
ence, and general information. 
The children .are always eager and 
enthusiatic concerning their re-
ports because of the fact that they 
are presenting something of their 
own choice and special interest. 
Real specimens, concrete ob-
jects, and first-hand experiences 
are used extensively throughout 
the whole program. They are the 
most reliable mediums for the de-
velopment of correct concepts and 
clear understandings, as well- as for 
establishing readiness, and pro-
moting a ·satisfactory program of 
all phases of the curriculum. Par-
ticular emphasis is placed upon the 
social utility values of the speci-
mens and the development of a 
keen desire to secure the true facts 
about them. 
Training the child to be respon-
sible for finding the answers to his 
own questions independently, in-
sofar as he is capable, is stressed 
consistently as a major goal. The 
child comes to realize that if he 
observes closely, listens carefully, 
and thinks intelligently he will 
learn to understand and enjoy the 
wonders of the world in which he 
lives. Our first-grade children are 
learning how to educate them-
selves. They have already discov-
ered that it is largely through in-
telligent application of the 3 L's 
namely, Looking, Listening, and 
Living. 
Guidance, Placement, and Follow-Up: 
Their Importance in a Postwar Business 
Department 
RALF JAY THOMAS 
Trends in our educational cycle 
definitely point to more and more 
emphasis being directed toward 
the guidance area. Schools 
throughout the country, encour-
aged by their State Departments 
of Education, are gradually be-
coming "guidance minded" and 
have started to adopt some of the 
techniques and tools commonly 
associated with a good guidance 
program. 
The Educational Policies Com-
mission of the National Education 
Association in its recent report, 
Education for All American Youth, 
has implied, through its aim to 
produce a person well adjusted to 
modern society and to emphasize 
area specialization, the important 
role guidance will have to play in 
our educational system. 
Naturally, a majority of our 
schools are not in a position to hire 
full-time guidance specialists. 
However, this does not mean that 
they cannot maintain effective 
guidance programs, provided some 
members of the staff are interested 
in and have some training for guid-
ance work. 
ROLE OF THE BUSINESS TEACHER IN 
A GUIDANCE PROGRAM 
Exactly where does the business 
teacher fit in the guidance pic~ 
ture, and what effective techniques 
and tools can be used by the de-
partment in promoting the guid-
ance program of the school? 
1. Emphasis Upon Vocational 
Guidance. The business teachers 
are in a strategic position to be of 
real assistance in the field of voca-
tional guidance not only by offer-· 
ing in the course, commonly known 
as "General Business Training," 
exploratory work in the realm of 
business subjects,. but also by pre-
senting an over-all picture of voca-
tions from the standpoint of occu-
pational possibilities, job respon-
sibilities, employment opportuni-
ties, educational requirements, and 
necessary character traits and atti-
tudes. Earl Strong in his book, 
The Organization, Administration 
and Supervision of Business Edu-
cation/ has indicated this as a pro-
posed program trend. In this way 
1. Earl P. Strong: The Organization, Ad-
ministration and Supervision of Business Edu-
cation, pages 128-129, 1944, Gregg Publishing 
Company, New York, N.Y. 
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the students would also be more 
adequately prepared for their area 
specialization as stressed by the 
National Education Association. 
There is at the present time 
quite a bit of excellent material 
written especially for students of 
the high-school level dealing with 
the various phases of vocational 
guidance. Likewise, guide ma-
terial for teachers has been pre-
pared that is especially helpful. 
At the end of this article is a sug-
gestive list of some materials that 
might be used. 
2. Maintenance of Cumulative . 
Records. Some schools have al-
ready started the policy of record-
ing a child's progress from the 
time he enters school until gradua-
tion. In this way the school has a 
lasting picture that can be very 
useful in the years to come. 
The business department may 
not only want to assist with these 
records, but also supplement them 
by the inclusion of pertinent facts 
relative to the achievement of in-
dividual students, not only from 
the standpoint of the basic busi-
ness skills, but also any character 
traits as observed by the instruc-
tors. These perm anent records 
will likewise serve to present pro-
spective employers with a more 
reliable and accurate picture of the 
graduates. 
The exact form of the cumula-
tive record for the department it-
self will naturally depend upon the 
extent of specialization offered by 
the school in the business field and 
its desired purpose. In the article, 
"Guidance Records for a Com-
mercial Department," 2 there ap-
peared a sample form that might 
be used as a basis for starting such 
records. · 
3. Assistance with the Testing 
Program. Through their work in 
the field of vocational guidance, 
the business teachers will un-
doubtedly become acquainted with 
some of the tests commonly used 
in discovering the vocational in-
terests and aptitudes of students. 
The skill necessary for the proper 
evaluation and interpretation of 
theRe tests could be obtained at 
one of the guidance worksh ops 
that are becoming very popular. 
Prognostic tests for business 
subjects themselves are still in an 
embryo stage. There are a few 
aptitude tests, e. g., The Minne-
sota Clerical Ability T est, th::tt 
might be used by the department . 
as aids in the testing program. 
Through such a standardized 
medium as the National Clerical 
Ability Tests, the school, student, 
and teacher ·are able to secure a -
more accurate picture of the indi-
vidual achievements of the stu-
dents in the various business sub-
jects. Tests of this nature will 
undoubtedly be more popular in 
the years to come and will be in-
corporated into the testing pro-
gram of the school. 
4. Counseling Work. Counsel-
ing is something that is not new-
alert and progressive teachers 
have been doing it for years. The 
observant business teacher should 
2. R. J . Thomas : Guidance R ecords for a 
Commercial Department, The Balance Sheet, 
November, 1942, page 109. 
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be able to counsel and make rec-
ommendations along such lines as 
educational adjustment, voca-
tional guidance, personality diffi-
culties, emotional disturbances, 
physical defects, and improve-
ments of pupil morale. 
For an interview to be most ef-
fective, it is well for the counselor 
to take into consideration such es-
sentials as preparing properly for 
it through a study of the pupil's 
personal data inventory, allowing 
sufficient time, holding it in a pri-
vate place, establishing rapport, 
terminating with a feeling of satis-
faction to the pupil that he has 
worked out the problem, and re-
cording the results of the inter-
view after the student has left. 
DEFINITE NEED FOR A MORE SYSTEM-
ATIC PLACEMENT PROGRAM 
In the past, many business edu-
cation departments gave little 
thought to the problem of place-
ment work. Many graduates, 
therefore, found themselves left to 
their own resources in finding po-
sitions. 
A change in this situation is be-
ing brought about now largely 
through the rapid strides being 
made in the field of distributive 
education and the emphasis placed 
upon '~on-the-job" training in both 
the retailing and secretarial fields. 
It therefore becomes apparent that 
through necessity representatives 
of the business education depart-
ment will become the liaison offi-
cers between students within the 
department and industry, result-
ing in the need for a better place-
ment program and closer coopera-
tion with business itself. 
Acting as the "middleman" in 
this placement picture involves 
coping with certain situations and 
problems by the business depart-
ment. In the first place, it is ne-
cessary that the department sell 
itself to business and industry. 
During these abnormal times, this 
is perhaps an insignificant prob-
lem but it is well to lay the ground-
work for the years when things 
will return to normalcy. Personal 
contacts, cooperation from civic 
organizations, letters explaining 
the business program and place-
ment service of the school, "open 
house" demonstrations, and per-
sonal invitations either to visit or 
speak to the various groups within 
the department are all mediums 
that may be used by the school in 
acquainting industry with the type 
and quality of work being accom-
plished. 
Secondly, it will become import-
ant that the department maintain 
cumulative records of the achieve-
ments made by the students ma-
joring in the department as a basis 
for present and future recom-
mendations. The value of these 
records has been discussed pre-
viously. 
In the third place, it becomes es-
sential that the department keep 
abreast of current needs and trends 
of business for possible curriculum 
revisions and emphasize not only 
the basic skills but also such things 
as correct business procedure, job 
application, and the requirements 
for various types of occupations. 
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PROVISION FOR FREQUENT 
FOLLOW-UP WORK 
Closely allied to the placement 
problem anda good guidance tech-
nique that is rapidly gaining 
prominence in our educational sys-
tem is the use of the follow -up 
, studies of both graduates and 
drop-outs as one gage for deter-
mining the effectiveness of the pro-
gram. 
Frequent sampling follow-up 
studies from both the employer 
and employee standpoint by the 
business department can be both 
challenging and stimulating to the 
instructors within the department 
itself. They will serve to reveal 
not only how effectively the de-
partment is functioning in serving 
the needs of former students and 
industry, but will also offer pos-
sible suggestions for curriculum 
revision essential to make, not only 
the department, but also the indi-
vidual courses more purposeful. 
These studies may take the form 
of either personal interviews with 
graduates and industry or the 
mailing out of a questionnaire to 
them. Naturally the former plan 
is somewhat limited in its scope. 
The actual expense involved in 
carrying out a follow-up study may 
be borne by either the school or 
some organization such as the 
Commercial Club. 
In the actual preparation of the 
questionnaire it is important to 
seek. only pertinent information, 
makmg it as short as possible, 
otherwise the response may be un-
satisfactory. Business teachers 
will be interested not only in such 
things as type of work, skills re-
quired, further educational re-
quirements, salary received, voca-
tional traits essential for the posi-
tion, but also in recommendations 
as to possible curriculum revisions 
and business procedures that the 
-department shquld emphasize. Oc-
cupational Information and Guid-
ance Bulletin No. 14, entitled, A 
Follow-Up Study,3 or the article,· 
"What Becomes of Your Secre-
tarial Graduates," 4 both give help-
ful information and suggestions 
· relative to the preparation of the 
form itself. 
The follow-up work of the busi-
ness department does not neces-
sarily end with the sending out of 
questionnaires seeking informa-
tion. It may also be interpreted 
as offering further assistance to its 
graduates through such, mediums 
as adult education work which will 
undoubtedly become very popular, 
and the holding of conferences for 
former business students espe-
cially in the secretarial field at 
which time some of the newer 
trends in office procedure are dis-
cussed by authorities on the sub-
ject. 
3. Markham, W. T.: Follow-Up Study. Oc-
cupational Information and Guidance Bulletin 
No. 14, State Board for Vocational Education, 
Topeka, Kan., 1945. 
4. Donaldson, Ernestine: "What Becomes 
of Your Secretarial Graduates," Business Edu-
cation World, April, 1941, pages 667, 668. 
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SUGGESTIVE BIBLIOGRAPHY OF GUID-
ANCE MATERIAL FOR THE 
DEPARTMENT 
The source material given below 
would be especially helpful in 
building up a library for the busi-
ness teacher interested in such 
phases of guidance as counseling, 
fol1o~-up and placement work, and 
vocatwns. 
SOURCE MATERIAL 
Smith, Glen: Bibliography of F1·ee Oc-
C1.lpational Information Materials. State 
Department of Public Instruction, Jef-
ferson City, Mo., 1944. 
Humphrey, C. W.: Inexpensive Pub-
lications of Professional Interest to Busi-
ness T eachers. U.S. Office of Education 
Superintendent of Documents, Washing~ 
ton, D. C., ten cents. 
Free Occupational Pamphlet Mat erial, 
Guidance Bulletin No. 1, State Depart-
ment of Education, Montpelier, Vt. 
Hoppach, Robert, and Spiegler, Sam-
uel: Sixty-six Best Books on Occupa-
tional Information and Guidance. Oc-
cupational Index, Inc., New York Uni-
versity, New York, 25 cents. 
VOCA.TIONAL GUIDANCE 
Forrester, Gertrude: ll1ethods of Vo-
cational Guidance. D. C . H eath & Co:, 
Boston, Mass., 1944, $3. 
*Occupational Briefs on A me rica's 
Major Job Fields. Science Research As-
sociates, Chicago, Ill., $15. 
* Horeing, Walter: Your Career in 
Business. Duell, Sloan, & Pearce, Inc., 
270 Madison Ave., New York. 
* Prosser, C. A.: Selecting an Occupa-
t?:on. McKnight & McKnight, Blooming-
ton, Ill. , 60 cents. 
Smith, Glen E.: The Teacher's Role in 
Developing Occupational Information. 
State Department of Public Instruc~ion 
Jefferson City, Mo., 1943, free. ' 
* Hagadone, Edwina: If You Are Con-
sidering Retailing. Mechanics Institute 
Rochester, N. Y., free. ' 
Wright, J. C.: Vocational Training 
Problems When the War Ends. Leaflet 
No. 12, Superintendent of Documents 
Washington, D. C., ten cents. ' 
COUNSELING 
Markham, W. T.: Counseling. Bul-
letin No. 13, State Board of Vocational 
Education, Topeka, K an. , 1944, free. 
Smith, Glenn: A Minimum Library 
for Counselors. State Department of 
Public Instruction, Jefferson City, Mo., 
1944, free. 
PLACEMENT AND FOLLOW-UP 
WORK 
Educational and Occupa1ional Follow-
Up Study. Monograph 60, Southwestern 
Publishing Company, Cincinnati, Ohio, 
free. 
Zapoleon, Marguerite: Community 
Occupational Surveys. Guidance Series 
No. 10, Superintendent of Documents, 
Washington, D. C., 25 cents. 
*From Books to Business. Transcrip-
tion Supervision Association, New York 
City, 25 cents. 
Haas, Kenneth: Coop erative Part-
T ime R etail Training Program. Bulletin 
No. 205, Superintendent of Documents, 
ViTashington, D . C ., ten cents. 
*Prosser, C. A., and Sahlin, W.: How 
to Get a Job and W in Promotion, Mc-
Knight & McKnight, Bloomington, Ill., 
20 cents. / 
* Especially for high-school students. 
Humor in American Literature 
\~T ALTER PENNINGTON 
Humor in our literature is be-
ginning to receive some of the 
recognition it deserves. It has 
been the fate-of the funny man to 
be accepted by the world as a 
clown, to be enjoyed, but not to be 
thought of as company for above 
stairs when the entertainment was 
over. Occasionally, when we re-
call the humor of a man like Lin-
coln or Mark Twain, we realize the 
truth in William Lyon Phelps's ob-
servation that "Any fool can be 
serious; it takes originality and 
talent to be entertaining." Stephen 
B. Leacock maintained that his 
writing of books on economics was 
easy, that contrary to popular 
opinion, his humorous work called 
for the real effort; it had to come 
from him, and not from a mere as-
sembling of facts and figures. Per-
haps we have stressed too much 
the dictum of "high seriousness" 
as a criterion of greatness in litera-
ture. But today an impressive 
bibliography of source and second-
ary material on humor in Ameri-
can literature exists, though much 
remains to be done. Among the 
leaders in this field, to name a few, 
are Bernard de Voto, Franklin J. 
Meine, Constance Rourke, and 
Walter Blair. 
CHARACTERISTICS 
The chief characteristics of 
American humor have been ob-
served: exaggeration and anti-
roman tic irreverence. While, of 
course, such a statement oversim-
plifies the problem, it serves for a 
brief record of fact. Exaggeration 
was bound to develop' in such a 
vast country, where so many sur-
prises met the frontiersman that 
embellishment could not be done 
in any half-measures. So Bill 
Merriwether's brother had a pair 
of breeches that shrank so sud-
denly. in a rain that the lad was 
seen to shoot up into the air, but 
never came down; later Paul Bun-
yan at the age of two built Niagara 
Falls for a shower bath. 
Antiromantic irreverence was 
not irreligious, but rather a sane, 
healthy disregard for whatever 
might be Mrs. Grundy's sacred 
'cow of the moment. At a time 
when every district school had its 
spelling bees for young and old, 
and when pride in spelling took on 
the national importance that we 
now accord to baseball, the humor-
ists went in for bad spelling. When 
nearly every American felt that he 
should do the Grand Tour in Eu-
rope and go into ecstasies about 
everything he saw, Mark Twain 
ridiculed the fashion. Our humor-
ists have always served thus as a 
balance-wheel. No humorist could 
ever be an out-and-out reformer 
with all the zeal and righteous in-
dignation that the term implies, 
but he can keep us from going too 
far in any direction by smiling at 
(35) 
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our foibles. Perhaps in the long 
run he accomplishes more than the 
zealot. 
If we were to begin at the begin-
ning and give a chronological sur-
vey of humorous writings in this 
country, the material of the colo-
nial period would not come strictly 
under the definition of native 
American literature. We could, to 
be sure, find much entertaining 
reading prior to 1830, the date usu-
ally given for the emergence of a 
national consciousness of a typical 
American humor. The colonial 
days, dour as they are usually 
thought, are so because we read the 
writings of the men who took 
themselves and their world so seri-
ously, writers who were sure of two 
things: The saints shall inherit the 
earth; we are the saints. So we 
read Michael Wigglesworth for his 
versified Calvinism, but surely 
Sarah Kemble Knight is more en.: 
joyable and had a keener mind; 
even the much-maligned Thomas 
Morton in his sprightly New Eng-
lish Canaan should be innocuous to 
a generation that listens to Walter 
Winchell. And Richard Byrd could 
still be enjoyed by anyone but a 
tar-heel. But these people we must 
rule out if we are seeking native 
American humor, for that began 
with the birth of Jack Downing, in 
1830. 
AN AMERICAN TYPE 
The emergence of native Ameri-
can humor awaited a well-defined 
American type character, one that 
had sufficient differentiating char-
acteristics to set it apart from the 
types that had been brought from 
abroad. The Down East Yankee 
provided such a character. He 
evolved gradually on the stage and 
in oral stories, then in literature. 
He was tall, lanky, shrewd, laconic. 
His spouse was usually repre-
sented, as in the Widow Bedott 
stories, as loquacious. He made 
wooden nutmegs, was good at a 
hoss-trade, and knew how to gain 
his point by telling the truth with-
out telling the whole truth. He 
advertised a kicking cow as one 
"whose milk could not be got into 
one pail," and a horse that 
wouldn't cross a bridge in a town 
surrounded by bridges, as "a fine 
horse; only reason for selling, 
owner wishes to leave town." 
THE "TALL" TALE 
Approximately simultaneous 
with the development of the yarns 
about the Down East Yankee is 
the tall tale of the Southwest. It 
was well established orally before 
it was committed to writing. Seba 
Smith launched it in literature 
with his creation in 1830 of Jack 
Downing, who was to fiourish .un-
til Civil War days, and, of course, 
have many competitors. The tall 
tale varies with its locale: It may 
be about keelboating on the Mis-
sissippi-this theme has developed 
its own hero, Mike Fink-or about 
the doing _of Georgia crackers, or 
about hunting bears in Arkansas. 
Meine, in the introduction to his 
Tall Tales of the Southwest, gives 
a list of ten subjects which the 
tales include, every item listing 
· some phase of active frontier life. 
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Thorpe's Big Bear of Arkansas is 
perhaps most often mentioned as 
the great classic in this type of 
story. 
The tall tale has persisted in 
America. Modern tall-story tell-
ers could profit by reading some of 
the tall tales of the 1800's; perhaps 
they do. On a radio program this 
spring the idea was dramatized of 
a one-man jury which, after care-
ful deliberation, brought in the 
report that the jury disagreed. 
Joseph M. Field published a story 
"A tHung' Jury" with exactly this 
theme in 1846, just a century ago! 
There gradually developed a 
group of professionals, known to-
day as the literary comedians, who 
flourished during the half-century 
from around 1850 to 1900. Some 
of the leading names in this group 
were Josh Billings (Henry Wheeler 
Shaw), Bill Nye (Edgar W. Nye), 
and Finley Peter Dunne, creator 
of Mr. Dooley. These men used 
the essay form largely in their 
ridicule of current foibles and their 
attacks on the politics of the 
period. Several of the literary 
comedians took to the lecture plat-
form and made considerable 
money, but lost the anonymity 
they had previously preferred. 
When humor began to pay, it took 
on a greater respectability. 
The local color humorists of 
about the same period comprised 
many authors who are still being 
read: Harriet Beecher Stowe, Ed-
ward Everett Hale, Joel Chandler 
Harris, Bret Harte, Edward Eggle-
ston. These writers gave their 
generation the details of lif~" in a 
certain section, details so accurate 
that their stories are of value to-
day to the social historian. Ed-
ward Eggleston's The Hoosier 
Schoolmaster remains as a chapter 
in the history of education in this 
country; Joel Chandler Harris' 
Negro stories depict a South that 
once existed, for his animal stories 
are told by a very real old Negro to 
a very real little boy, and include 
much of the plantation life of the 
time. Some of these writers, nota-
bly Harris, reproduce also the dia-· 
lect. 
The excellent qualities of this 
long line of writers culminated in 
the genius of Mark Twain, who, 
far from being an isolated phe-
nomenon, represents rather what 
could be accomplished by one pos-
sessed of more than ordinary na-
tive ability and trained in the 
school of tall tales and local color. 
Mark Twain has enough of the 
universal in his themes to keep 
much of his writing still in our 
general reading, but much of even 
his work needs historical comment 
in our day, for humor deals with 
the passing parade.· 
CURRENT TRENDS 
What are the status and the 
trend of humor in our time? On 
.the radio humor uses again the 
spoken word. Exaggeration and 
antiromantic irreverence are the 
bases of many of its themes. The 
time limitations imposed by the 
radio have brought the point of the 
joke nearer its beginning. Only so 
much exposition is given as is es-
sential for an understanding of the 
I · 
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point, which cannot be held for the 
sake of suspense. VVe find our 
humor everywhere: even among 
the grim scenes of war we pro-
duced a Bill Mauldin and a Private 
Hargrove. Phrases like "purple 
heart corner" for the most danger-
ous position in an air formation 
came into being; such phrases 
illustrate our ability to give a hu-
morous twist while producing a 
most expressive phrase. 
VVhile the radio, the joke page, 
and the comic supplement supply 
humor for mass consumption, a 
more erudite and sophisticated 
type is furnished by a few maga-
zines and books. On this litera~y 
level there is usually no attempt to 
make the material all funny. VVhen 
Esquire's "Smileage Chart" re-
ported The New Yorker as 28.8 
percent humor per issue, The New 
Yorker disclaimed any intention to 
be over "15 percent funny at the 
outside." 
There has been a steady flow of 
humor in our country from its 
earliest days, and of native humor 
since about 1830; a study of this 
fo-rm of literature gives us a grass-
roots understanding of the people 
and of local and national affairs. 
The new prominence which the 
study of humor is assumin:g is jus-
tified. Perhaps the day will come 
when one will find in college cata-
logues something like this: 
English 150. Development of Ameri-
can humor. 3 hrs. Native American 
humor from Seba Smith to James Thur-
ber. An apperceptive study of the char-
acteristics of successive periods as shown 
by the humorous writings, together with 
an evaluation of the present-day trends 
of humor. 
Such an appreciative study 
might do for our taste in humor 
something comparable with that 
which is accomplished by a study 
of music, or art, or of other forms · 
of literature. Masefield has said, 
"The days that make us happy, 
make us wise." 
The Need for Guidance in the Public Schools 
EDwARD CHARLES RoEBER 
This is a glorious time to be alive 
for those who love a "scrap." 
American education is at the cross-
roads, on the one hand a return to 
intellectuali sm and the Middle 
Ages, or adventuring in human re-
lationships on the other hand. 
Past experience indicates that the 
public school has not been so effec-
tive as · its admirers would desire. 
The causes for its inadequacies are 
indeed complex, but most likely 
the culture of which schools are a 
part has been the primary cause 
of its static course. 
In society today we find rather 
disruptive and disintegrating 
forces at work. For example, the 
home, at one time the very heart 
of this nation, has been floundering 
on rocks, tossed about by high di-
vorce rates, by relaxed moral 
standards, by conflicting moral 
standards of home and community, 
by a philosophy that parents owe 
nothing to their children, or by 
commercialized entertainments 
which sometimes play upon the 
baser emotions in man. This feeble 
grip by the home is leading this 
country to one of its worst crime 
waves in the history of mankind. 
It might also be added that with 
the increased leisure time of father 
and mother, caused by a decrease 
in the number of hours of work per 
day, crime may attract a sizeable 
number of persons who by age 
should know that "crime does not 
pay." 
It is also evident from popula-
tion studies that the nat~on is 
growing older, a serious phenome-
non for the youth of a natiQn. 
Their age of employment, of mar-
riage, of economic independence, 
·and of reasonable economic secur- ' 
i ty will be postponed even longer 
than it has been in the past. It 
would not be difficult to ramble on 
for hours describing the serious 
condition of American culture to-
day as it relates to the problems of 
youth, all of which leads to the 
conclusion that the school must as-
sume a greater share of responsi-
bility for meeting the needs of 
youth than it has in the past. Un-
less public schools grasp the full 
significance of their responsibili-
ties, they may soon find themselves 
in competition with an extensive 
program for youth, a program 
similar to the old' CCC and NY A, 
only on a much broader scale. 
GUIDANCE AS A PART OF THE 
NEW EDUCATION 
One means of meeting the needs 
of youth has been and always will 
be an adequate guidance program. 
This is no panacea for all educa-
tional ills. At its best even when 
combined with outmoded cur-
(39) 
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ricula, though, the guidance pro-
gram can greatly increase the effec-
tiveness of the public-school pro-
gram. Enough evidence may be 
gathered from answering the fol-
lowing questions to show the ne-
cessity for adequate guidance and 
counseling: 
CRITICAL QUESTIONS 
1. How many students drop out 
at the different grade levels? 
2. How many of the drop-outs 
really have high abilities? 
3. Why do these students leave 
school? 
4. Could these drop-outs have 
been prevented? 
5. What happens to these drop-
outs? 
6. Are these drop-outs assisted 
in planning the next step after 
leaving school? 
7. How many students have 
any realistic notion concerning 
their interests and abilities? " 
8. How many students are ac-
quainted with the countless oppor-
tunities in the world of work? 
9. How many students are the 
products of broken homes? 
10. How many students in 
school are working beneath their 
level of ability? Why? 
11. How many students who 
graduate and go to some college or 
technical school are given more 
than cursory guidance? 
12. How many adolescent stu-
dents are disturbed by the conflict 
between sexual standards of the 
home or church in relation to those 
exhibited in movies, periodicals, 
papers, radio, and on the street? 
13. How many students are dis-
turbed by somatic variations which 
are continually exaggerated and 
aggravated by advertisements, 
both printed and over the radio or 
on the screen? 
14. How many students actu-
ally feel that they are an integral 
part of the school or that "they be-
long"? , 
15. How many students under-
stand the purpose of a general edu-
cation? 
16. How many students have 
hobbies, and how many spend 
their leisure time going to some 
form of commercialized entertain-
ment? 
17. How many students know 
the vocational opportunities which 
exist for persons who like and have 
ability in definite school subjects? 
18. How many students have 
some physical disability that may 
be corrected or for which special 
provisions should be made? 
19. How many students are 
participating in extracurricular 
acti viti es? 
20. How many students cannot 
participate in some curricular or 
extracurricular activity because 
the school does · not provide such 
facilities? 
21. How many former students 
or graduates have been followed 
year by year since they left school? 
THE ANSWERS? 
It would take no great imagina-
.tion to make additions to this list. 
Let those whose hue and cry have 
been that the ordinary classroom 
teacher is equipped for these tasks 
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examine the questions carefully. 
Let those who contend that guid-
, ance is a fad or a frill, a passing 
fancy answer these questions or 
expe~t some other organization to 
answer them. 
OPPORTUNITIES FOR STUDY OF 
THE PROBLEMS 
With the realization that so 
much must be done in a short time, 
Kansas State Teachers College has 
provided. courses . and experiences . 
which with the ard of other estab-
lished' courses, will train school 
guidance workers. At the p~esent. 
time these courses are designed 
primarily for graduate student~; 
but, if the guidanqe movement, Is 
to function properly, the program 
will eventually have to include 
basic undergraduate work. Teach-
ers, principals, superintendents, 
and even school board members, 
might well profit from experiences 
in the following guidance courses: 
Course 
No. N'am e 
180 Introduction to Vocational 
Guidance 




370 Practicum in Guidance and 2 or 3 
Personnel Work (Labora-
tory experience in counsel-
ing) 
380 Advanced Practicum in 2 or 3 
Guidance and Personnel 
Work 
321 Semin.ar in Personnel Work ·1 to 3 
• (Students work on personal 
problems) . . 
224 Guidance of Children m the 3 
Elementary School 
Additional courses in Social Bi-
ology, Genetics and Eugenics, Hy-
giene and Public Health, E~uca­
tional Measurements, EducatiOnal 
Sociology, Problems in T_eac~ing 
of Reading, Recent Investigati~:ms 
in Nutrition, Modern Family, 
Child Development, Elementary 
Mathematical Statistics, Men tal 
Tests and Measurements, Psychol-
ogy of Emotions, Psychology of 
Exceptional Ohildren, Co~temp~­
raneous Philosophy, Social On-
crins Social Con trois will make 
defi~ite contributions to the train-
ing of a public school guidance 
worker. These courses will assist 
in an understanding of human be-
ings in their .environment. · 
Most positions in guidance work 
for some time will probably be only 
part-time work at b~st. Trained 
workers in this field, If they really 
desire to put their_ skills to p~ac­
tice, will create the1r own positiOn. 
Administrators, school boards, and 
parents will demand this service as 
a part of the regular educatior;tal 
program if and when they reahze 
the worth of such a program. In-
action at this crucial period may 
very well be disastrous in terms of 
the status of the public school. 
The Objective of a Public School 
Financial Audit 
HAROLD EuDELL BINFORD 
In a democratic community 
there should be a feeling of respon-
sibility for all governmental activi-
ties. The objectives of democracy 
cease to exist when a community 
loses this feeling. The more nearly 
the governmental activities are 
centered in the people, the more 
masterful the democracy idea will 
be. 
The public school system may be 
a powerful instrument for democ-
racy or it may be one of its greatest 
enemies. Efficiency and democracy 
should be kept in mind when func-
tional systems are under consid-
eration. The determining of an 
auditing system is no exception to 
this rule. 
ally attached to these terms when 
applied to public school financial 
records is that a verification of the 
cash activities is to be made as to 
their accuracy and legality. ~f 
course an audit should mean more 
than this. 
Auditing, as used it1 a profes-
sional sense, may be defined as a 
systematic procedure whereby one 
undertakes through examination 
and verification to pass cornpetent 
judgment on tlie correctness, com-
pleteness, and truthfulness of 
financial statements, accounts, 
documents, vouchers, and other 
supporting records and data; com-
municating if necessary, with out-
side parties; and the submission of 
a report upon the results thereof. 
AUDITING OF PUBLIC SCHOOL FINAN- An audit of the public school fi-
CIAL RE~ORDS ?EFINED nancial records should verify all 
Audit and inspection are two accounts which appear on the 
words generally misused. There books, attempt to discover all 
are so many uses for the words items which do not appear on the 
audit and inspection that their ap- books, reconcile the cash account 
plication to public school financial and the bank statement, analyze 
records needs explaining. Judging the sources of all income. verify all 
from the statutes of the several invoices paid, order blanks and 
states, these terms are used inter- warrants issued, study the business 
changeably. On the whole, the practices and procedures of tlie 
statutes are not very definite as to school board, suhrey the minute 
what constitutes an audit or an in- book of school board meetings, un-
spection of school-board records. cover errors of both method and 
One gets the general impression,· fact and pass judgment on them, 
, however, that the significance usu- evaluate the accounting system, 
(42) 
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and determine whether or not the 
fiscal affairs of the school district 
are administered according to the 
laws of the state. It should also 
criticize practices, procedures, pol-
icies, and facilities; commend effi-
cient methods, procedures, sys-
tems, and employees; and recom-
mend desirable and necessary 
changes and adjustments. This in-
formation should be reported in a 
uniform method year after year so 
the data gathered may have com-
parable value. 
NECESSITY OF AN ADEQUATE AUDIT 
OF PUBLIC SCHOOL FIN AN-
CIAL RECORDS 
A school superintendent was 
once suspected of illegal handling 
of the school funds and accused of 
violating certain statutory provi-
sions of the state. The accusers 
demanded an immediate audit of 
school records. The auditing 
agency, the state department of 
education, sent its best political 
auditor to make the required in-
vestigation. The investigation 
was completed after a three-hour 
session with the school superin-
tendent, and the investigator left 
on the next train for the state capi-
tol. The school superin ten dent 
was able to appear before his ac-
cusers with a statement, stating 
the books had been found to con-
form to the laws of the state. When 
asked by a friend how long it took 
the auditor to make the investiga-
tion, he replied with a broad grin, 
"Two good cigars and a half dozen 
dirty jokes." The accusers saw 
through the politics behind the in-
vestigation and took the case be-
fore the circuit court and the grand 
jury returned several true bills 
against the superintendent. 
This illustrates a very extreme 
condition. Seldom does one find a 
dishonest school official. In fact, 
the evidence in the above case did 
not disclose dishonesty. It did dis-
close ignorance and poor judg-
ment. When one realizes that a 
large percentage of school auditors 
scarcely know the difference be-
tween a debit and a credit, one is 
tempted to question the value of 
their work. 
The auditor of the public school 
financial condition must be famil-
iar with school accounting proce-
dure. It is possible for the true .. 
financial condition to be concealed 
even from an expert accountant 
unless he is well versed in the fi-
nancial management of public 
school funds. The services of an 
unprejudiced and reliable account-
ing firm familiar with public school 
affairs should be secured to make 
the audit. The cost for such pro-
fessional service will be well re-
paid to any 'school district, regard-
less of size, in the improvement 
made in its accounting system and 
also in the confidence gained from 
the public. 
REPORTING THE AUDIT 
It is essential that the facts re-
garding the financial condition be 
presented to the public accurately, 
completely, and without prejudice. 
The audit report should state the 
facts to the public and be backed 
up by the authority of a .good re-
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liable auditing firm that has the 
confidence of the public. A de-
tailed audit should be made an-
nually at the close of the fiscal 
year. The report of this annual au-
dit should be published and signed 
with a sworn statement of the au-
ditors. This annual report should 
be made in the form convention-
ally accepted for reporting educa-
tional financial affairs and the 
same form followed each year. The 
average citizen will soon learn to 
use these reports for annual com-
parisons. The school administra-
tors can make valuable use of these 
reports to aid in better administra-
tion. 
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